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1. As you settle this morning- review your 
materials and notes from yesterday.

2. Use the markers on your table to record big 
ideas and concepts that stood out to you as 
important or helpful, that you want to take into 
the classroom for the upcoming school year on 
the poster paper at your table.

3. As you share your big ideas with your table 
group/team discuss resources and supports you 
will access to make them a reality.
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This session is 
brought to you 

by
Sound 

Supports K-12 
& Associates

www.soundsupport
sk12.com

Our team offers districts and 
schools:

� Comprehensive Professional 
Development in MTSS, PBIS, 
Special Education, 
Restorative Justice and 
Related Supports

� On-site Coaching, 
Evaluations & Capacity 
Building

� Technical Assistance to meet 
specific or unique needs

Let us help you take your 
school improvement efforts 
to the next level!

Save These Dates & Join Us for 
our Fall 2017 Institute 

October 23rd & 24th!

Sessions include: 

� Advanced Restorative Justice

� Building Powerful Programs for 
Students with the Most 
Challenging Behaviors: Part 2

� PBIS in the Classroom 

� Readiness and Initial Tier 2 
PBIS

Check the website for 
registration details!
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Materials for this session can 
be found at 
www.soundsupportsk12.com 
under the Resources tab

Follow Sound Supports   
K-12 and Associates on 
LinkedIn to stay up to 
date on trainings and 
other resources! Just 
enter our name in the 
search bar!
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Join us for 
Building 
Powerful 
Programs for 
Students with 
Challenging 
Behavior Parts 
2 & 3

� Building Powerful Programs 
for Students with the Most 
Challenging Behaviors: Part 2

� October 23, 2017

� How do we effectively deliver 
Social/Emotional Learning 
(SEL) for the students who 
need it most? Explore ways to 
effectively implement 
culturally responsive SEL by 
intentionally integrating it into 
academic and group learning 
experiences. Building on brain 
science learn how conflict and 
the conflict cycle can inform 
adult responses to challenging 
behavior and transform crisis 
situations into learning and 
teaching experiences for 
students and staff.

� Building Powerful Programs 
for Students with the Most 
Challenging Behaviors: Part 
3

� February 5, 2018

� Explore effective data-based 
decision-making and the use 
of function based thinking in 
the development of pro-
active student behavioral 
support plans, while 
engaging students in tracking 
and reflecting on their own 
growth and development. 
Learn efficient systems and 
strategies to support efficient 
and comprehensive data-
based team meetings and 
program planning. 
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Our Group Agreement
Be Responsible

� Speak your truth
� Return promptly from breaks/activities
� Leave no trace (materials, trash, etc.)

Be Respectful
� Use cell phones & talk with colleagues at 

breaks/activities
� Use technology to be on task: Be here, be present
� Use time well & meaningfully
� Listen deeply to one another
� Allow for quiet “think/reflection time” before talk 

time
Be Professional

� Stay engaged with an open mind (learner’s stance)
� Share the Air (Be Self Aware)
� Be supportive
� Expect/accept non-closure (growth is process…)
� Focus on activity/task at hand

(Hoyt & Walker, 2017) 6



Overview Day 2

Increasing Motivation and 
Effort

Connecting to SWPBIS

Building proactive relationships

Structuring acknowledgement 
systems

1

Building Groups

• Why Groups
• Stages of Group Development
• Groups Meetings and 

Structures

2

Developing Feedback Systems

• Understand the reasons for 
both feedback systems

• Develop systems that 
incorporate key components 
in their classrooms

3

(Hoyt & Walker, 2017) 7



Its About 
Feedback, 
Motivation 

and 
Relationships

(Hoyt & Walker, 2017) 8



On 
Motivation…

“Really great people make you feel that you, too, can 
become great.” Mark Twain

“If you want to build a ship, don't drum up people 
together to collect wood and don't assign them tasks 
and work, but rather teach them to long for the endless 
immensity of the sea”—Antoine Saint-Exupery

Questions:  Who in your life truly did this for you? 
How did they do it? How can you, in turn, do that 
same thing for the students in your life? 

(Hoyt & Walker, 2017) 9
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Research clearly indicates 
that students have a 
higher achievement and 
improved social 
outcomes when they 
have a positive 
relationship with the 
teacher. 

(Cameron & Pierce, 1994; Smith 
& Lewis, 2004).

Build Positive 
Relationships!

(Hoyt & Walker, 2017) 11



Quality of 
Interactions 
Are Key

� https://www.youtube.com/watch?v=VxyxywShewI

(Hoyt & Walker, 2017) 12



Acknowledge-
ment
Systems: 
Rationale (5+ 
to 1 corrective)

� Focuses attention on positive 
behaviors and effort

� Shifts student’s self 
perception and orientation 
towards success

� Increases the repetition of 
positive behaviors 

� Fosters a positive 
school/classroom climate

� Reduces amount of  time 
spent on discipline

� Increases instructional hours 
and engagement 

� Provides support and 
stability for students with 
behavior challenges

You get more of what 
you pay  attention to!!!!

(Hoyt & Walker, 2017) 13



The 2X10 
Strategy 

(Smith & Lambert, 2008)

With many struggling or discouraged 
students we respond (mirror) their lack of 
connection or challenges by pulling away 
ourselves. 
Instead try 2 X 10!

� Spend 2 minutes a day for 10 days in 
a row 

� Focus on effective, specific praise, 
feedback and genuine 
caring/connection

� Improves behavior and student 
connection to school by 85%

Small, consistent investment = big 
change

(Hoyt & Walker, 2017) 14



Provide more of your attention to 
appropriate than inappropriate behavior

� Frequently acknowledge appropriate behavior 
(what you focus on expands).

� 5 to 1 ratio of positive to corrective contacts
� Specific acknowledgement or feedback =

� Describe the effort, strategies used, 
application of learning rather than a 
global  praise statement

� Acknowledge effort as much or more 
than outcome

“You will get more of the behavior you pay 
the most attention to…”

(Hoyt & Walker, 2017) 15



The
“Positivity”
Tipping Point

5+
1-

To change behavior, learn a new skill, nurture a new habit, to 
grow and flourish- human beings need at least 5 positive 
interactions for each negative/corrective one they receive!!!! 

(Frederickson, 2009)

Ratio Remember 
the 
negativity 
bias!

(Hoyt & Walker, 2017) 16



5 : 1 Ratio = 
High 
Performance 
for Students 
and Adults

� The	positivity/negativity	ratio (P/N)	has	been	found	to	be	a	critical	
indicator	of	performance	for	adults	and	students

• High Performance teams =  5.6 : 1
• Medium Performance teams = 1.9 : 1
• Low Performance teams = 0.36	:	1

� (Losada & Heaphy, 2004)

(Hoyt & Walker, 2017) 17



Remember…
� If you have a particularly challenging time of day or 

group of students, pay attention to your +/- ratio- it 
may be backwards

� If you find yourself feeling frustrated or disconnected 
from an individual student check the positive to 
corrective ratio in your interactions (Try the 2 x 10 
Strategy)

� Remember that non-verbal communication counts in 
the +/- ratio!!!

� Ask a colleague to help gather data (verbal/nonverbal) 
or record yourself with your phone to count verbal +/-

� Try this at home- you will be amazed!!!!

Tips On 
Positive to 
Corrective 
Ratio

(Hoyt & Walker, 2017) 18



Try These Out: 
What is the 
Difference?

�Great job!

�Terrific work!

�Way to go!

�Love it!

�Great try!

�Keep it up!

�Awesome!

�You kept going even 
though the work was 
hard and your grade 
shows it!

�Thanks for helping 
Kinan solve her 
problem, that was 
very respectful. 

�You used the 
concepts discussed 
in class to create a 
project that is 
powerful and 
effective. 

(Hoyt & Walker, 2017) 19



Effective	
Positive	
Feedback

(Acknowledge
ment/Praise)

� Immediate
� Genuine
� Descriptive
� Frequent
� Addresses	student	effort
� Linked	to	a	broader	context

“Amil- I	appreciate	the	comments	you	made	in	class	
today,	they	added	depth	to	our	conversation	and	show	
you	have	thought	a	lot	about	the	material	we	are	
covering.”

(Hoyt & Walker, 2017) 20



Effective Praise 
& 
Acknowledge-
ment
Make It:

Encouraging; I know that you can…., I’ve seen you…

Specific & descriptive of noteworthy behavior;

I saw you… I noticed… When you did..

Appreciative …Thanks for…. I appreciated…

An opportunity to inquire about the students thinking and 
experience;

Tell me about…. How did you approach this…

Praise effort, persistence and accomplishment, rather than just 
ability and outcomes

Match it to student preference;
Non-verbal (thumbs up, smile, etc.)
Spoken (some students may need it privately) 
Written (post it notes, short notes, on assignments etc.)

Mix it up; But make sure it is genuine and real

(Hoyt & Walker, 2017) 21



Establish Multiple 
Strategies for 
Acknowledging & 
Encouraging 
Appropriate 
Behavior 

Different strategies for acknowledging appropriate behavior (small 
frequent acknowledgement often more effective than rare BIG 
recognition)

� Specific praise & feedback throughout class: 
public/private

� Periodic class-wide recognition (increase frequency if 
group is struggling to work together) 

� Notes, calls, emails home
� Group goals towards “fun” learning activity 
� Social acknowledgement across peers (e.g. class 

meetings)

Bottom line: When our intrinsic motivation fails us, we need 
extrinsic motivation to help push us through (i.e Do you want to go 
to work everyday? Tried to develop a new healthy “habit”?)

(Hoyt & Walker, 2017) 22



Students	
Caught	Being	
Responsible

(Hoyt & Walker, 2017) 23



Make it visual! 
Keep it alive

(Hoyt & Walker, 2017) 24



� Encourage every staff member to teach positive 
student behavior and review often

� Link Program Principles/Expectations and Student 
Behaviors

� Acknowledge frequently (5:1)

� Ensure that earned = kept

� Provide equal access to acknowledgement for all 
students

� Collect data on frequency of acknowledgement

� Simple, implemented consistently   

� Regularly bring student body together to celebrate 
students and staff!

� Supplement with other types of classroom 
recognition

Acknowledge-
ment Systems: 
Guidelines for 
Implementing

(Hoyt & Walker, 2017) 25



Acknowlege-
ment
Systems:  
Planning

Keep Keep it simple.

Align Align school wide system with classroom systems.

Decide Decide how tangible acknowledgement will be distributed 
and managed.

Determine Determine how students will earn acknowledgement 
(group/individual).

Consider Consider menus to accommodate different needs.

Get Get input  from students on possible (social and tangible) 
reinforcements.

(Hoyt & Walker, 2017) 26



�Consider your ratio of +/- and the content of your 
acknowledgement and feedback across your 
schedule.

�Talk with a partner about ways you can increase the 
quantity and quality of student acknowledgement  
for your classroom/program.

� Identify ways that team members can help one 
another gather data on this practice and coach one 
another to increase the effectiveness of this 
practice. How can you gather data and track trends 
in order to make adjustments

Activity 3: 
Increasing & 
Sustaining
Positive 
Interactions 
Discussion
(15 minutes)

(Hoyt & Walker, 2017) 27



Developing Groups
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Warm Up: Personal Experience 
with Groups 
3 minutes quiet reflection and 5 minutes pair and share:

Think about a group that you were or are a member of that is 
important to you…

� What did/does the group give to you?

� What did/do you contribute to the group?

� How did/does membership impact your life in a positive way?

� What moment meant something significant to you as a part of 
that group?

(Hoyt & Walker, 2017) 31



Re-ED 
Principles: 
Why Groups?

“The group is important to young people; it  can be a 
major source of instruction in  growing up.”

“Communities are important for children and  youth, but 
the uses and benefits of community must be experienced 
to be learned.”

Nicholas Hobbs 

(Hoyt & Walker, 2017) 32



Gallery Walk: 
Let’s Talk 
About Groups

1) What are some of the 
primary reasons 
students are referred 
to your specialized 
program?

2) List ways that your 
program provides 
opportunities for your 
students to 
participate in groups.

3) What are some of the 
challenges and issues 
related to 
implementing  groups 
that you encounter?

4) What are some of the 
questions you have 
about implementing  
Groups effectively?

(Hoyt & Walker, 2017) 33



~80% of Students

~15% 

~5% 

Using Groups to Support SEL and Promote Positive Climate Across 
MTSS/PBIS Tiers (Walker, 2016)

TIER III: TERTIARY /INTENSIVE 
Focused SEL Groups, Small Group 

Counseling, Experiential Education, Daily 
Group Meetings, Support Groups

TIER II: SECONDARY/ TARGETED 
Focused SEL Groups, Short Term Support 

Groups, Check, Connect & Expect, SEL 
Groups, Focused Academic Support Groups

TIER I: PRIMARY/ UNIVERSAL 
Class Meetings, Cooperative Learning, Drop 

In Support, School Clubs, Activities & 
Sports Teams, Service Learning

(Hoyt	&	Walker,	2017)
34



Students with 
Challenging 

Behaviors and 
Groups

Valore, T. (2002)  Sharing Adventure:  
The Group is Important!  Reclaiming 

Children and Youth 

Haven’t been successful in groups before

Can not make the connection between cause and effect

Have difficulty reading social cues/facial  expressions of their own peer group

Haven’t experienced a sense of affiliation in a family, community or classroom

Have deficits in self-control, cooperating, problem-solving, helping, sharing, making 
good decisions, & accepting “No”

Systematically been removed from the groups in  their lives

(Hoyt & Walker, 2017) 35



Highly Cohesive Groups

Exert greater influence over 
their members & are more 
effective in achieving goals

Engage in more social 
interactions & have higher 

member satisfaction

Engage in more positive & 
social interactions

Create a “host” environment 
that stabilizes and supports 

students with more intensive 
needs

Valore, T. (2002).  Sharing Adventure:  The Group is Important!  Reclaiming Children and Youth 

Groups with Strong Positive Identity

(Hoyt & Walker, 2017) 36



Using Group 
Meetings and 
Activities 
Promote SEL 
and Academic 
Development 

� Group meetings & activities 
are natural opportunities to 
teach SEL and provides 
students meaningful 
opportunities to practice 
new and emerging skills and 
understanding

� They provide opportunities 
for students and staff to 
build trust, connectedness 
and a group identity

� Can provide anchors of 
encouragement and support 
in a student’s day

� Group meetings and learning 
activities (e.g. cooperative 
learning, service learning etc.) 
more closely represent 
academic demands in general 
education and needed job 
skills. 

� Integrating SEL into academic 
learning increases both 
academic and SEL 
performance in students

� They provide a more authentic 
opportunity to learn and 
generalize needed skills in a 
real world context.  

(Hoyt & Walker, 2017) 37



Group Cohesion EE Activity:
Common GroundCommon Ground Activity

1. Set up chairs in a circle with one less square 
than number of group participants.

2. When moving, participants can not move 
directly into a space next to them, must skip 
at least one chair.

3. Participant in middle states “I have common 
ground with…”, chooses some identifying  
characteristic, activity, experience others 
may share 

Experiential 
Educational 

Activity 
about 

Groups

(Hoyt & Walker, 2017) 38



5 Stages of 
Group 

Development
Tuckman, B.W.  (1965)

Adjourning

*Performing*

Norming

Storming

Forming

(Hoyt & Walker, 2017) 39



Forming

FEELINGS/THOUGHTS

�Excitement, 
Anticipation, 
Optimism

� Initial, tentative  
attachment

�Suspicion, fear and  
anxiety

BEHAVIORS

• Attempts to define 
tasks & how to 
accomplish it

• Discussion of off task  
topics

• Complaints about 
the group

(Hoyt & Walker, 2017) 40



Storming

FEELINGS/THOUGHTS

�Resistance to task 
and group

�Sharp fluctuations in 
attitude about the 
group

�Act out to sabotage 
group

BEHAVIORS

• Arguing among 
members

• Defensiveness and        
� competition  

“Choosing sides”
• Questioning the 

leadership
• Establishing 

unrealistic goals
• Increased disunity, 

tensions  and jealousy

(Hoyt & Walker, 2017) 41



Norming

FEELINGS/THOUGHTS

�Accepted and sense 
of group  
membership

�Relief that 
everything will work 
out

BEHAVIORS

• Attempts to 
avoid/address 
conflict

• Common spirit 
develops

• Becomes committed 
to maintaining team  
ground rules

(Hoyt & Walker, 2017) 42



Performing

FEELINGS/THOUGHTS

� Insights into 
personal and group 
processes

�Understanding of 
each others 
strengths and  
weaknesses

�Satisfaction at team 
progress

BEHAVIORS

• Constructive self-
change

• Ability to prevent or 
work through group  
problems

• Develops close 
attachment to the 
group

(Hoyt & Walker, 2017) 43



Adjourning

FEELINGS/THOUGHTS

�Sadness

�Nostalgia

�Pride in 
Accomplishments

�Hope and concern 
about the future

BEHAVIORS

�Reminiscing about 
accomplishments

�Making plans to stay 
in touch

�Celebrations around 
success 

(Hoyt & Walker, 2017) 44



Frequently Asked Questions

1. What do we do when a new member(s) joins 
the  group?

2. We have kids coming and going all the time-
how  do we do a group?

3. We seem stuck in the storming phase-what 
can we  do?

4. One group member is consistently disruptive-
should we just remove him from the group?

(Hoyt & Walker, 2017) 45



New Members 
to Group

Use Use group name often, phrases such as “Student, now that you are 
a part of Team Terrific….” to communicate belonging

Understand Understand that the group will move backwards a bit as the group 
reforms

Plan Plan a range of activities that help fold new member into the 
group

Have Have students explain and teach group meetings and other 
activities/class routines to new student

Prepare Prepare students ahead of time and discuss questions, issues, 
concerns then make plans for welcoming new student(s)

(Hoyt & Walker, 2017) 46



Kids are 
Coming and 
Going all the 
Time

1

Lean on the 
structures 
of the 
classroom

2

Build strong 
transition 
routines and 
systems so 
that students 
know what to 
do

3

Include time 
to welcome 
all and check 
in & out with 
each student

4

Use data to 
measure 
student 
progress & 
provide 
student  
feedback

5

Give students 
jobs that 
serves the 
group, builds 
membership  
& connection 
to the group

(Hoyt & Walker, 2017) 47



Working Through Storming

Enhance

Enhance 
behavior 
management 
system to 
positively 
reinforce 
students

Build

Build a strong 
group 
contingency 
plan

Start

Start with small, 
less threatening 
group activities 
and have 
students work in 
pairs, triads with 
staff support (on 
one common 
activity)

Use

Use problem 
solving meeting 
and check in 
meeting 
structure to talk 
about 
experience

Teach

Teach the 
stages of group 
formation to 
normalize the 
experience

(Hoyt & Walker, 2017) 48



How to 
Address a 
Challenging 
Group 
Member

Remember- our students have been rejected from groups often. 
Would rather reject us “first..”

Develop individual contract with student to provide supplemental 
reinforcement or alternative activity

Individually teach/practice any needed skills to ‘catch up’ with rest 
of group

Identify low key ways student can contribute to group positively 
to experience “safe” success.

Decode often with student to link their concerns about belonging 
with the  behavior with  the behavior of pushing away others

(Hoyt & Walker, 2017) 49



Proactive 
Strategies for 
Development 
of  Cohesive 

Groups

Collectively name the group

Refer to the group often by name 

Develop group expectations & values

Develop group traditions and rituals

Set group goals often and reflect on them

Engage in non-competitive group activities & projects

Promote teamwork throughout the day

Use group contingencies

Collaborative grouping during academic instruction!(Hoyt & Walker, 2017) 50



Effective 
Group 
Contingencies-
Supporting 
Students in 
Reaching 
Group Goals

• Begin with more short term goals for less 
challenging activities then move towards longer 
time frames/bigger challenges. Example: Earning a 
little extra earned choice time when all students 
follow transition routine 8/10 times. 

• Publicly post the group reinforcement and record 
when earned (leave some room for group to “fail” 
and still make goal in reasonable time).

• When not earned, be matter of fact and encourage 
group to try again next time. 

• Teach/Reteach expectation/skill to promote success.
• If one student is consistently sabotaging group 

provide an individual contract plan for him/her.
(2010, Rhode, Jenson & Reavis; The Tough Kid Book)

(Hoyt & Walker, 2017) 51



Keys	to	Group	
Contingencies

Use Group Contingencies ONLY when: 
� Student(s) CAN do skill but need to be motivated to use it (e.g. once 

taught it via social skills instruction)

� Should be well planned and provide some benefit for the entire 
group (e.g. improve cooperation and/or group climate)

� Can be helpful for students who are not comfortable with individual  
+ attention

� Establish a doable time frame so that students experience success 
and stay motivated

� Include a “back door” way for struggling students to contribute to 
earning it (e.g. individual contract etc.) so that s/he loses ability to 
negatively control the group but still can be included in some way

� Use clear, descriptive feedback when responding to student 
behavior so they can repeat a success or be more successful next 
time

(2010, Rhode, Jenson & Reavis; The Tough Kid Book)
(Hoyt & Walker, 2017) 52



Activity 1: Building Group 
Identity(15 minutes)
With your colleagues at your table outline an 
activity/project to develop & promote group 
identity during the first week of school.

How could you use a group contingency to assist in 
reinforcing your activity?

Record your ideas on poster paper (sign them 
please)

As a group, determine a spokesperson(s) to share 
your ideas with the larger group.

(Hoyt & Walker, 2017) 53
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Group Meetings
Using Group Meetings Effectively 



Group Meetings Can… 

Provide

Provide skills and 
experience 
getting along with 
teacher, peers, 
community and 
family

Provide

Provide 
opportunities to 
teach/practice 
communication & 
prosocial skills

Improve

Improve 
interpersonal 
relationships

Help

Help student(s) 
with crisis, 
personal problems

Develop and 
Nurture

Develop and 
nurture empathy, 
acceptance, and 
positive peer 
support

(Hoyt & Walker, 2017) 56



Ingredients to Effective Group 
Meetings
� Meeting has a specific purpose, structure and agenda.
� Desired meeting structure and behavior is taught,  

modeled, practiced, and reinforced (as well as posted for 
reference)!

� Staff sits with the group and fully participates.
� Staff encourages student to student interaction.
� Staff addresses feelings of individuals and of the group 

(decode, restate, manages only when necessary).
� Students lead groups whenever possible. 
� Decisions, skills are followed up on.
� Use regularly for best results! 

(Hoyt & Walker, 2017) 57



Basic Steps of 
Class Meetings

1. Meeting is announced

2. Transition routine is implemented

3. Leader is designated

4. Point of Order and Review of Group 
Expectations/Procedure

5. Meeting agenda or goal is addressed

6. Opportunities for feedback/discussion

7. Closing comments/decisions

8. Follow up is outlined/determined

9. Expectations for next activity are outlined

10. Closing transition

(Hoyt & Walker, 2017) 58



We are a group with 
both group and 
individual goals 

Participate in all 
adventures -
Safety first 

Use kind words & 
actions - No 
Discounting 

Give and 
receive 
honest 
feedback 

Hold no 
grudges-Let it 
go 

Full Value Contract

5

4 3
2

1

Project Adventure, 1988.

(Hoyt & Walker, 2017) 59



(Hoyt & Walker, 2017) 60



Check In Meeting

Purpose: To provide a structured, predictable beginning of the day, to 
track homework and passports, to give  students an opportunity to 
share their emotional state as they start their school day.

� At the beginning, high levels of reinforcement may be necessary & 
students need to be taught process

SEL Skills Prerequsites: Talking about feelings, active listening, 
accepting and receiving feedback, knowledge of classroom 
routines/procedures

(Hoyt & Walker, 2017) 61



Check-In 
Meeting Steps

1. Start with a Point of Order

2. Review the Expectations/Meeting 
Procedure

3. Ask for a volunteer to begin; 
modeling from a peer is most 
powerful 

4. Staff participate also

5. Offer opportunity to pass or ask for 
an individual check in

6. Reinforce frequently (group & 
individuals) 

7. Use brief, non-probing questions

8. Ask is there some extra support you 
need to be successful today?

9. Ending Ritual (e.g. Pledge of 
Allegiance, review of daily schedule 
class pledge)
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Check In Meeting Script (posted)

� Today I am feeling…. (use Feelings Notebook)

because…. (optional; remember personal boundaries)

� My goal for today is (look on your point sheet)

� To help me be successful today it would help if…

� Use active listening when other students are talking/sharing

(Hoyt & Walker, 2017) 63



Goal-Setting Meeting
� Purpose: To set a personal behavior/academic goal and create 

a plan on how to achieve it

� Steps

� Start with a Point of Order

� Review the Expectations/Procedure

� Give ownership to the Goal Setter

� Students and staff provide brief feedback

� Clarify, Summarize, and write down goal and plan

� Elicit a sincere commitment to Goal and Plan

� Once student has consistently reached goal discuss other 
options

� Summarize meeting and ready group for transition

(Hoyt & Walker, 2017) 64



Goal 
Setting 
Groups
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Goal Setting Meeting Cont’d

Social Skills Prerequsites: Setting a realistic goal, 
giving and accepting feedback, long range 
planning, data based decision making.

� Student/staff records successful goal 
completion at end of each day as part of closing 
routine

� Connect data from daily point/feedback system 
on individual goals during goal meeting
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Planning 
Meeting

Purpose: Accomplish a specific task, involve group in planning and 
decision making (field trips, service learning, projects etc.)

Steps:
� Transition in, review expectations, determine leader
� Define task or agenda item(s); related parameters (use white 

board, smart board, chart paper to record discussion)
� Brainstorm ideas and feedback
� Evaluate ideas
� Lay out plans/steps and designate responsibilities
� Determine timelines, roles responsibilities, anc follow  up plan
� Closing comments and transition 
SEL Skills Prerequsites: Long range planning, giving and receiving 
feedback, active listening
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Problem 
Solving 
Meeting

Purpose: Teach students how to solve problems effectively and 
peacefully, address individual or group issues, can be used for 
academic issues as well. 

Steps:

� Transition in, review expectations, determine leader etc.
� Objectively define problem (use whiteboard, chart paper etc to record 

discussion)

� Discuss perspectives/feelings of all involved or effected
� Brainstorm potential solutions
� Evaluate solutions- Best for ALL

� Choose solution

� Discuss supports needed to implement plan

� Restate plan and get group commitment

� Closing comments and transition
SEL Skills Prerequisites: Giving and receiving feedback, active 
listening, expressing feelings, evaluating solutions
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Positives 
Meeting

Purpose: Develops communication skills, builds 
self esteem & group cohesion. Often used as 
part of closing routine.

Steps:
�Transition in, determine leader etc.
�Take turns giving one positive to self and to 

another member of group
�Positives are collected and or posted- journals, 

summaries posters etc.
�Assure that everyone has an opportunity to 

give and receive feedback (staff included)
�Closing comments and transition
SEL Skill Prerequisites: Giving and receiving 
feedback and expressing feelings
(Hoyt & Walker, 2017) 69



(Hoyt & Walker, 2017)

Positive Meeting Can Also Provide Opportunity for Students to 
Explore Their Own Level of Positivity 
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Fish Bowl: 
Check-in 
Meeting

� Need 6 volunteers (One 
“staff” and others are kids).

� For purposes of this fish bowl 
we have been together for 
about 3 weeks and students 
have had some practice with 
building emotional 
vocabulary and providing 
support but staff are still 
leading this meeting.

� We can do some Q & A after 
the fish bowl
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Advanced 
Groups lead 
into 
Restorative 
Practices

Restorative practices cultivate a 
culture in which everyone feels 
like they belong. They build a 
particular sense of community in 
which every member--students, 
teacher, parent volunteers, aides-
-feel that they are seen, heard, 
and respected. 
�Amos Clifford
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Activity 2
Incorporating Group Meetings into Your Program
(15 minutes)

� With your colleagues discuss the various types and of 
group meetings

� Which type of group meetings do you want to begin 
implementing in your classrooms?

� What  do you need to do to prepare your group to be 
successful with the meeting(s) you choose?

� How can this strategy be used to support students who 
spend more time in general education settings?

� What supports do you need from your colleagues as your 
team take on this project?
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The Fundamental hypothesis of 
Restorative practices  .  .  .

The underlying premise of 
Restorative Practices rests with 
the belief that people will make 
positive changes when those in 
positions of authority do things 
with them rather than to them or 
for them.
Wachtel & Costello (2009), The Restorative Practices Handbook, pg 50
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Restorative 
Practices

Focus on Relationships First, and Rules Second,
ØStaff and pupils act towards each other in a helpful and 

nonjudgmental way;

Adults and students work to understand the impact of their 
actions on others

Ø Collaborative problem solving
Ø Enhanced sense of personal responsibility

There are fair processes that allow everyone to learn from 
any harm that may have been done

Ø All stakeholders have a voice
Responses to difficult behavior have positive outcomes for 
everyone

Ø Strategic plans for restoration/reparation
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� Friendship improves happiness and abates misery, 
by the doubling of our joy and the dividing of our 
grief.  Marcus Tullius Cicero 

�Learning to trust is one of life's most difficult tasks  
Isaac Watts 

� Failure is success if we learn from it.  Malcom Forbes 

�The most important single ingredient in the formula 
of success is knowing how to get along with people. 
Theodore Roosevelt 

�No matter how many goals you have achieved, you 
must set your sights on a higher one.  Jessica Savitch 

Remember
…this is 
part of the 
journey
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References/ 
Resources

� Edutopia.org for endless free resources on cooperative 
learning, project based learning, and social emotional 
learning…

� Tribes.com for resources on building a positive group 
culture

� Activities for Building Classroom Community at: 
http://stefaniemckoy.com/BuildingCommunity/Cooper
ativegames.html

� Teaching Tips: Building Positive Classroom Community 
at: http://ethemes.missouri.edu/themes/1045

� Skills and Techniques for Group Work with Children and 
Adolescents, by R. Smead by Research Press

� Productive Group Work: How to Engage Students, Build 
Teamwork, and Promote Understanding by Frey, Fisher 
and Everlove by ASCD
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Feedback 
Systems for 
Students with 
Challenging 
Behavior



Learning Targets

Participants will:
� Understand the reasons for both 

feedback systems in programs 
serving students with 
challenging behavior

� Be able to develop systems that 
incorporate key components in 
their classrooms

� Evaluate feedback systems for 
fidelity and effectiveness
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~80% of Students

~15% 

Using Systematic Student Feedback Systems to Support Academic and 
SEL Progress Across MTSS/PBIS Tiers (Walker, 2016)

TIER III: TERTIARY /INTENSIVE 
Individualized DPR, Specialized Program 

Feedback System, Student Led IEPs, 
Frequent Progress Monitoring 

TIER II: SECONDARY/ TARGETED 
CCE/CICO Daily Progress Reports (DPR),  
Self-Monitoring, Supplemental Formative 

Assessments, Social/ Emotional and Academic 
Screening

TIER I: PRIMARY/ UNIVERSAL 
Report Cards, Progress Reports, Academic 
and SEL Standards, Formative Assessment, 
Grading Rubrics, Student Led Conferences, 

State Assessments

(Hoyt	&	Walker,	2017)

~5% 
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The Role of 
Structured 
Student 
Feedback ?

To provide students with the 
information they need to shape 
behavior towards self-management.
�This includes:

�Self-management
�Self-monitoring
�Self-evaluation
�Self-regulation

(Cancio & Johnson,2013; Knafer, Federick, & Zich, 1974)
(Hoyt & Walker, 2017)

Feedback Systems 
are NOT just about 

reinforcement

81



Goal
“As a student progresses 
through the different 
levels, behavioral 
expectations and 
privileges provided for 
acceptable behavior are 
altered toward the 
eventual goal of self-
management”

Cancio & Johnson,2013
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From CEC’s 
High Leverage 
Practices in 
Special 
Education

Practice 22

Provide positive and constructive feedback to 
guide students’ learning and behavior

�The purpose of feedback is guide student 
learning and behavior and increase student 
motivation, engagement and independence.. 
.
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Specific 
Approaches to 
Avoid

1. Feedback systems cannot be used to determine or withdraw  
access to general education (only the IEP team does this)

2. Feedback systems must be able be adjusted based on 
individual needs of the student

�Students should not all start at the same place or go through the 
level system the same way
�Criteria for progress  should be determined by IEP and be 

reflective of typically developing peers

3. Students cannot be forced to repeat learning skills that were 
considered mastered by moving backwards in a level system

4. The system cannot restrict access to lunch, bathroom breaks 
and other basic needs, as well as any other identified IEP 
service (counseling, OT/PT, Speech etc.)

5. Individual student progress cannot be tied to overall group 
performance 

(Cancio & Johnson, 2013; Cullinan & Sabornie, 2004; Mohr, Martin, Olson, Pumariega & Branca, 2009; Shores & 
Wehby, 1999; Callahan, Gustafson, & Cancio, 1993; Callahan,1993; Scheuermann, Webber, Partin & Knies, 1994; 
Smith & Katsiyannis, 2006 Smith, Katsiyannis, & Ryan, 2011; Wagner, Kutash, Duchnowski, Epstein, & Sumi, 
2005; Webber & Scheuermann, 1998; Yell & Katsiyannis, 2014)
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Point and 
Feedback Systems
Serve as a POSITIVE
structure for:

Presenting and 
teaching behavioral 
standards
Providing regular 
positive & 
corrective  feedback
Fading adult 
support to increase 
student ownership 
& responsibility

(Cancio & Johnson, 2013) 
(Hoyt & Walker, 2017) 86



� Shape behaviors and fade behavior 
management

� Provide fair and consistent feedback 
� Clear structure for 

acknowledgement & reinforcement
� Effective corrective teaching with 

common language
� Generalize behaviors across settings

(Morgan & Jensen, 1988)
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Before you 
start you 
should know…

� Generalization is more likely when there has been careful planning 
throughout the implementation of the program

� These systems provide the opportunity for consistent feedback 
and should be built into the daily schedule

� Purpose of feedback systems is to increase your rate of praise and 
to provide students with a visual data point with which to see their 
own progress over time

� Feedback systems illustrate cause and effect for students in a 
more concrete way – connect their behavior to outcomes both 
positive and negative

� Once they connect their behavior to outcomes – students report 
feeling more competent and invested in being successful

(Cancio & Johnson, 2013) 
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Effective Point and Level Systems:

� Include a Daily Point/Feedback Sheet
� Includes daily behavioral expectations and time 

frames for class period/day.

� Are Connected to Clear, Objective  Classroom Rules
� Feedback Involves Students Throughout the Day
� Provides Visual Feedback for Students
� Align with Classroom Privileges that are Contingent 

and Explicit 
– defined and accessed specifically on performance

� Are Easy to Learn and Use Consistently
� Support the Adults in Being Consistent in the 

Management of the Program
� Provide Space to Individualize as Needed (e.g. add a 

skill or goal from the IEP)

(Cancio & Johnson, 2013) 
(Hoyt & Walker, 2017)

Characteristics  
of Effective 
Feedback 
Systems
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Steps to Building a Feedback System

Determine Determine how to track progress including system evaluation

Determine Determine when students have access to “back-up” reinforcers

Select Select reinforcers/privileges for each level

Develop Develop continuum of levels and criteria for movement

Determine Determine scale

Develop Develop time frames for feedback

Identify Identify target behaviors and connect these to the point sheet

(Cancio & Johnson, 2013) 
(Hoyt & Walker, 2017) 90



1. Identify 
Target 
Behaviors 
and 
Point/Feed
back 
Sheets to 
Monitor 

� Observable and measurable 
target behaviors

� EVERYONE involved (staff, 
administration, students and 
families) should be clear about 
the system

� Connected to the School-wide 
PBIS Expectations

� Also includes space for IEP 
goals

� Visual Displays in the 
classrooms to prompt and 
refer to over time

(Jones, Dohrn, & Dunn, 2004) 
(Hoyt & Walker, 2017) 91



School Expectations and Rules
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2. Develop the 
Time Frame 
for Feedback

� Students with challenging behaviors REQUIRE timely positive and 
corrective feedback to make changes

� But what is frequent?
� Often this can mean different time tables for different students

� Can be more often earlier in the program and less often later

� Can include self-monitoring

� Must include criteria for advancing forward in the level system 
that allows for students to be “In Just Manageable Difficulty” 
(Long)

� Allows for high rates of student success

(Jones, Dohrn, & Dunn, 2004) 
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School and 
Classroom 

Expectations
� Every student is rated on 
each expectation every 45 
minutes.  This is reviewed 
with the student at each 
rating interval and is 
summarized in a report for 
families daily.
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3. Create a 
rubric for each 
target 
behavior/
expectation

Creating value to the system 
allows abstract concepts to 
become more concrete for often 
rigid thinkers
Make sure the rubric is sensitive 
enough to show change over time
Based on observable behaviors 
and actions

1

Points should be connected to 
“back-up reinforcers”- both social 
and tangible.
Use a student reinforcer survey to 
determine motivators

2

(Hoyt & Walker, 2017) 95



� Efficient systems of collecting 
and reviewing data on 
student academic and 
behavioral performance are 
in place

� Used to assess effectiveness 
of overall program

� Also used to provide 
individualized interventions 
and supports for students
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4. Develop a 
continuum of 
benchmarks  to 
highlight progress 
students are 
making through 
the system and 
develop criteria for 
progression over 
time

Should have a minimum 
of four benchmarks 

Specified amount of 
points per day/week or 
percentage of earned 

points

The more clear, specific 
feedback offered the 
quicker students can 

make connections and 
access reinforcement

Reduce reinforcement 
schedules as students 

progress – so at the end 
it matches a general 

education setting

(Hoyt & Walker, 2017) 97



Tracking Individual Student Progress Using Circle of Courage©
(Reclaiming Youth International; Harper, 2005)
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5. Designing 
Effective 
Class-wide 
Motivation 
Systems

� Determine privileges and responsibilities

� Motivation has to be embedded within the system at 
all levels

� Determine how students access these privileges and 
responsibilities

� Determine what happens with large inappropriate 
behaviors

� Token Economy

Remember the system should be able to handle students 
making mistakes without being extremely punitive!

(Jones, Dohrn, & Dunn, 2004) 
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6. Determine 
the 
reinforcement 
and privileges

These do 
not need 

to cost 
money

Should 
be 

student 
driven

More 
preferred 
connecte

d to 
higher 
levels

Posted 
as a 

reminder 
to both 

staff and 
students

(Hoyt & Walker, 2017) 100



7. Develop a 
procedure to 
keep track of 
data and 
monitor 
student 
progress

�A system must be created to track daily 
student performance and help students see 
their progress over time 

�Can embed this into math curriculum

�Can be a web-based system that graphs 
progress or students can graph

�Can be used to communicate with families

�Have progress monitoring dates around 
measuring student growth

�Used to adjust student programming

�Can also evaluate how the program is doing as 
a whole

Cancio & Johnson,2013

(Hoyt & Walker, 2017) 101



(Hoyt & Walker, 2017) 102



Ensure Effective 
Implementation

Critical 
Components

Motivation and feedback systems:
� should be individualized
� should have some aspect of self-management
� focus on the positive behaviors
� nurture therapeutic relationships
� Connects to SEL!
� move conservatively
� are consistent
� Are only one component of the whole program!

(Reitz, 1994; Braaten & Ulman, 2004; Wehmeyer, Agran, & Hughs, 2000; Kazdin & Weisz, 2003; Conroy, Sutherland, 
Snyder, Al-Hendawi, & Vo,2009;Sutherland, Copeland, & Wehby, 2001)
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Ultimately it is a tool! You are the Craftspeople that 
Shape Lives with it!

(Hoyt & Walker, 2017) 104



Activity 4: 
Bring the ideas 
Together
(20 minutes)

With your colleagues.

Return to the schedule and expectations that you 
outlined yesterday (and consider any existing system 
that you have).

1. How can those be integrated with a rubric as a 
foundation for a daily feedback system that also 
aligns with the WHY of your program? 

2. How often in the schedule will you be providing 
structured feedback to students? 

3. Where will groups happen within the daily life of the 
classroom?

4. How will your students be made aware of their 
progress and areas for growth on a daily and more 
long term basis?

5. How will you share this data with families?

(Hoyt & Walker, 2017) 105
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, 
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Check out 
CEC! 
YOUR 
professional 
network and 
support!

(Hoyt & Walker, 2017)

CEC is the leading voice for special and gifted education. 
Through the vision and dedication of more than 27,000 
members, CEC sets the standard for high quality education 
for children and youth with exceptionalities. The Council 
ensures the needs of children and youth with 
exceptionalities are met in educational legislation, 
establishes professional standards for the field and 
develops initiatives to improve special education practice. 
CEC is THE source for information, resources and 
professional development for special educators.

https://www.cec.sped.org/Membership
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Also- The 
Council for 
Children with 
Behavior 
Disorders 
(CCBD)
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Please feel free to contact us if we can support 
your work in any way! Connect with us on Linked 
In to learn of upcoming training opportunities 
and other resources!

Lisa Hoyt: lisahoytphd@comcast.net

Linked In: linkedin.com/in/lisa-hoyt-24887812

Bridget Walker: Bridgetwalkerphd@gmail.com

Follow on Linked In at: 
linkedin.com/in/bawalkerphd

Note:  All materials and content remain the property 
of the presenters, all rights reserved. Please contact 
us for written permission for use beyond your 
individual classroom/program. Thanks! 

(© 2017, Walker & Hoyt). 
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